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Data:

13 individual
Interviews were
collected in two
secondary state
schools, one In

Portugal (9 interviews)
and one in the UK (4
Interviews - data

collection ongoing).

Participants are several
school professionals:

Headteacher;
Managerial Team
members; Departmental
Assistant; Departmental
Administrative Assistant;
Teachers (different
disciplines); School
Psychologist

AlIM:

To understand the
perspective of key
school agents about
the MH and wellbeing
priorities for pupils’ (12
to 15 years old) and for

school professionals

TOPIC:

Whole-School
Mental health (MH)
and wellbeing

Preliminary analysis:

Thematic analysis is being applied, resourcing Nvivol1. Participants highlight wellbeing priorities related to in-school social relationships.
Below are presented in a visual manner some of the most mentioned themes related to positive wellbeing and social relatedness thus far in the
preliminary analysis.

The school supports the need for social relatedness to be satisfied through different interrelated school systems

which contribute for pupils’ and school professionals’ wellbeing (Forsberg et al., 2021; Lester et al., 2020)
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