Psychometric Properties of an Instrument to Assess Students’”
Performance in Problem-based Learning Tutorials I
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between students' performance in PBL tutorial groups and their v’ Data were collected in academic years of 2021/2022 and 2022/2023
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*. Correlation is significant at the 0.05 level (2-tailed).

v' Weak correlations between students PBL tutorials and exams grades can suggest
problems of validity of the presented instrument, as we conceptualized this
relation as a measure of external validity.

v' However, this conclusion should be looked cautiously. It may be the case that
what is being assessed in PBL tutorials (e.g., reasoning, and contextualized
knowledge) differs from what is being assessed in the final exams (e.g., mainly
declarative knowledge).

4

v’ This possibility is in line with previous research according to which PBL tutorials
good experiences reported by students are not reliable indicators of better
academic outcomes-.

v A higher associations between dimensions 3 and 4 of students’ performance in
tutorial groups and their exams grades when students’ PBL tutorial grades have
(a) no impact on the final grade of the block (block 1); (b) a bigger impact on
the final grade of the block (block 3).

Shaping The Future of Medical Education

Future research should be developed to understand better:

v' The lack of stronger relations between students’ participation in
PBL tutorials and their performance in final exams.

v" What can explain the moderate correlations found in block 1.

v' What can explain the weak significant positive correlation found in
block 3.
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